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ABSTRACT Developing teacher professional training policies is an essential task for each country, for training policies
should guarantee the minimum training and recruiting requirements. This study evaluates the Vietnamese teacher
professional training policy, specifically Decree 116. In this study, the researchers surveyed and interviewed 10 administrators,
30 pedagogical lecturers, and 90 pedagogical students at some Vietnamese pedagogical universities. The findings draw
attention to the implementation process, especially the relationship between learners, training institutions, and ordering
establishment. The 6-step model was developed by the researchers and proposed to be a solid foundation for implementing
this Decree from the perspective of training pedagogical students. This finding contributes to the process of implementing
and developing teacher professional training policies in other Asian countries as well as developing countries in general.

INTRODUCTION

After more than 30 years of national restructur-
ing, Vietnam has overcome many challenges and
achieved outstanding achievements of historical
significance. Vietnam has escaped from the status
of underdevelopment and entered the group of
middle-income developing countries (Ministry of
Education and Training (MoET) 2018). Education-
al restructuring has become an urgent need and a
global trend. In developed countries, educators are
adjusting the national curriculum, especially for com-
petency development. Vietnam is both proactive and
adaptive, proved by a significant investment in hu-
man development. Building a general education cur-
riculum to develop learners’ competence and quali-
ty is a significant breakthrough to affirm that educa-
tion is a strategic investment and a top national pri-

ority in Vietnam. Over the years, Vietnamese educa-
tion has continuously developed and achieved spe-
cific achievements with the foundation of the 2018
general education curriculum (GEC).

The GEC was born with an educational orien-
tation focusing on developing comprehensive
competencies and qualities for learners. To realise
the GEC’s goal, the need to improve the quality of
teachers is critical because this is the core team
that implements the curriculum. About 5 to 10 years
ago, Vietnamese pedagogical universities began
to be accredited, especially international accredi-
tation, so teacher training in the direction of com-
petency-based learning began to be implemented
(MoET 2018). This context creates the need to
study teachers’ motivations and responsiveness
in order to propose optimal solutions to prepare
them for effective GEC implementation.
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In this context, the task is to renovate the teach-
er professional training system at universities in
order to build a team of teachers who are qualified
and capable of educational innovation (Creemers
et al. 2012; Zwart et al. 2015), from enrolment activ-
ities, training organisations, to measuring and eval-
uating outputs to reach the required standard of
the GEC at teacher professional training universi-
ties (often called “pedagogical universities” in Viet-
nam). The question of whether the current teacher
professional training policies at pedagogical uni-
versities are consistent with the requirements of
the GEC is an issue that needs to be examined, so
there is a need for further studies. More specifical-
ly, research needs to re-evaluate teacher training
models in schools, training programs, supporting
conditions for training activities such as human
resources, facilities, equipment, assurance activi-
ties, as well as the extent of compliance of the qual-
ity, scientific research, and international coopera-
tion, especially in terms of teacher professional
training policy. The evaluation of the policy on
training high school teachers in the new context
aims to determine the practical compliance of the
basic requirements of the GEC, propose solutions
in organising teacher training activities at univer-
sities according to standard policies, and meet the
implementation requirements of the GEC.

Objectives of the Study

This study aims to evaluate the policy of pro-
fessional teacher training in several pedagogical
universities to explore the advantages and chal-
lenges that this profession faces in Vietnam with
the implementation of the GEC.

Policy of Teacher Professionals’ Training in
Response to the 2018 General Education
Curriculum in Vietnam

In many countries, professional teacher train-
ing follows a market mechanism according to the
needs of the labour market. However, due to the
specific nature of each country, there are differ-
ences in the role and responsibilities of the gov-
ernment in the teacher training system. Many coun-
tries still maintain centralised management of the
teacher training system, such as Korea, Singapore,
France, Netherlands, UK, China, Japan and Hong
Kong (Hardy 2012), with the Ministry of Education

managing almost every aspect of teacher professional
training and certification.

On the other hand, some countries, such as
the USA, Germany, Australia and Finland, have
implemented full autonomy of professional teach-
er training in higher education institutions. The
highlight in training and recruitment, training and
development of teachers in many countries is that
all of these are done according to the principle of
standardisation (Xie et al. 2017). Therefore, teach-
er professional training and retraining activities
must be carried out in accordance with a certain
standard. The question that lies is which organisa-
tion can develop and approve these standards in
different countries.

The most important standard is the professional
standard of teachers. In some countries, profes-
sional standards for teachers are promulgated and
managed by the government. In countries like the
USA, Germany and Australia, standards are left to
the states to administer. Pedagogical schools de-
cide on the training program’s content, but the
program must be appraised and accredited by an
independent national agency or a state accredita-
tion commission (Song 2008). Therefore, universi-
ties, whether public or private, are autonomous,
and they can give pedagogical students special
attention on condition of ensuring the autonomy
requirements of the university, including tuition
fees and investment in preparation for their future
career.

The scheme of tuition fee subsidy for peda-
gogical students can be a successful point in terms
of decisions to improve the quality of student en-
rolment and teacher training. In Clause 3, Paper 77,
and Clause 3, Paper 89 of the Vietnamese Law on
Education, the scheme for learners is as follows,
“Students majoring in pedagogy and those who
attend pedagogical training courses are exempted
from paying tuition fees and given priority in schol-
arships and subsidies.” Paper 6 of Decree 86/2015/
ND-CP on the tuition fee reduction or exemption
scheme and support for study expenses from the
2015-2016 academic year to the 2020-2021 academ-
ic year states, “Those who do not have to pay
school fees at public educational institutions in-
clude primary school students, pedagogical stu-
dents, students’ specialist disciplines subject to
the requirements of socio-economic development,
national defence, and security under the provi-
sions of the Higher Education Law.” These poli-
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cies, which have been in practice since 1998 until
now, have showed specific achievements such as
attracting students to register for enrolment, creat-
ing favourable conditions for students with poor
economic family conditions to continue their study
at university, and generating and increasing the
motivation to learn and become a teacher (Duong
2018).

Based on the analysis above, it can be consid-
ered that teacher professional training policies are
the orientation and fundamental principles in de-
termining the purposes, tasks, objects, contents,
and conditions for pedagogical students in train-
ing at pedagogical universities or teacher training
institutions. In order to improve the quality of teach-
er training activities, it is essential to improve the
quality of input right at the enrolment stage. In
2020, the Government of Vietnam issued Decree
116 to subsidise tuition fees and living expenses
for pedagogical students (Vietnam Government
2020). The purpose of the Decree is to help stu-
dents feel content with studying pedagogy, while
attracting good students to study and work in the
education industry, and promoting the quality of
the teaching staff. In addition, it allows teacher
training institutions to undertake tasks, ordering,
bidding, or training according to social needs to
ensure fairness to the training of all majors, avoid-
ing reliance on the state budget while promoting
the autonomy and enhancement of teacher train-
ing quality in teacher training institutions. This is
also a scheme crucial to the improvement of the
quality of teacher training in pedagogical schools
and meeting the practical needs of localities on the
use of teacher human resources after training. This
Decree was also born in the context of the imple-
mentation of a new general education curriculum,
so it clearly shows the focus of the Decree on
accelerating the process of training pedagogical
students, which is also teacher training. The is-
sues highlighted in the Decree also contribute to
making the orientation of the responsiveness of
the program implementation clear and specific.

Within the scope of this study, the researchers
update the issues related to the legal basis focus-
ing on Decree 116 as an essential basis for teacher
training policy in Vietnam, a developing country
(Vietnam Government 2020). Some critical points in
Decree 116 can be introduced as follows:

1. Training and providing training fees (in-
vestment) according to statistical data:

Based on the demand for recruiting teach-
ers fulfilling requirements of qualifications,
local training industry and social needs,
quality assurance conditions, quality, and
training capacity of teacher training insti-
tutions, the Ministry of Education and
Training determines and announces the
recruitment targets for institutions to conduct
enrolment.

2. Reviewing, calculating, and determining
the need for teacher recruitment and train-
ing: Provincial People’s Committees carry
out this task for each level, school level,
major, and subject for the year of enrol-
ment and submit the result to the Ministry
of Education and Training before January
31 each year.

3. Contracting and reporting, updating, ad-
justing data continuously every year:
Teacher training institutions and agencies
assign tasks, place orders and then con-
duct bidding, sign contracts with training
institutions according to the agreement of
demand after feedback, and review and update
annual data between the two parties.

4. Supporting pedagogical students choos-
ing to follow the subsidy scheme: Peda-
gogical students have their tuition fees
covered with the value equal to the tuition
fees by training institutions with a support
level of 3.63 million VND/month to pay for
living expenses while studying at the uni-
versity for no more than ten months each
year.

5. Employment and policy compliance re-
quirements: Implementing or designating
the recruitment of graduated pedagogical
students to be conditional on tasks, order-
ing or bidding, and placement of job posi-
tions based on their expertise according to
the requirements, and pedagogical stu-
dents taking part in the scheme yet not
working in the educational sector 2 years
from the date of the decision of their grad-
uation recognition or work not enough time
as prescribed.

METHODOLOGY

This study aims at evaluating the response of
the policy on training high school teachers based
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on the actual survey of its relationship with the
manpower requirements in the 2018 GEC. Teacher
professional training policy is a small system with-
in an extensive system related to university admin-
istration, especially the content of training man-
agement (Nguyen et al. 2020). The evaluation of
teacher training policy is in connection with other
systems and personnel in a specific context. There-
fore, the evaluation of teacher professional train-
ing policies should be based on the policies and
guidelines of the government, the Ministry of Ed-
ucation and Training, and the school, human, ma-
terial, and financial resources, and relationships
between faculties, departments, and training sup-
port staff (Van-Son et al. 2020). The evaluation of
teacher professional training policy needs to be
considered as a system with many components
such as training framework, admission procedure,
training program, training organisation (teaching,
learning, and testing and assessment activities),
and conditions to ensure teacher professional train-
ing activities. There is a need for a harmonious rela-
tionship between the evaluation parties, as well as
regulations for other parties. In the limited assess-
ment of this work in Vietnam, the researchers mainly
consider Decree 116 and several related issues.

With this research objective, the researchers
designed a qualitative study, with the primary meth-
od of interviewing. By interviewing, the research-
ers discussed and consulted on the policy of train-
ing teachers to meet the GEC, issues related to the
analysis, orientation, and prediction on the re-
sponse of the policy on training high school teach-
ers in accordance with the GEC. The participants
include administrators (10), lecturers of pedagogi-
cal universities (30), and pedagogical students (90)
at some Vietnamese pedagogical universities. This
group of participants ensures a complete under-
standing of the teacher, regular contact with the
teacher, a clear understanding of the teacher’s
teaching and extracurricular activities to ensure
the quality and value of the information.

The interviews were conducted via a question-
naire survey on Google Form in the context of so-
cial distancing due to the on-going COVID-19 pan-
demic in Vietnam from April 2021 to October 2021.
Participants were provided with complete informa-
tion about the research topic and signed a written
consent to participate in this study. Interview data
obtained is committed to not be used for personal
purposes.

The interview questions are designed to ad-
here to the content of Decree 116 to accurately
assess the response level of high school teachers
to this new training policy, including:

1. Training and training fees
2. Review of calculation and identification of

teacher recruitment and training needs
3. Signing contracts and reporting, updating

data, adjusting data continuously every year
4. Support services for pedagogical students

choosing to follow the subsidy scheme
5. Employment and policy compliance re-

quirements
The data is processed using the thematic anal-

ysis method. The researchers process the obtained
interview data and synthesise it into related top-
ics. The processing procedure follows triangula-
tion, in which two researchers independently read
and process the data, and then they discussed it
with an outsider researcher as a supervisor and an
education expert to agree on the views, the data
process procedure, and synthesise the themes,
which are the findings of this study. In addition,
due to the large number of participants, the re-
searchers also counted the same number of an-
swers and counted them into specific percentages
to increase the persuasiveness of the findings of
this study.

RESULTS

Interview data on assessing the response to
the GEC of the administrators, lecturers, and peda-
gogical students participating in Decree 116 are
thematically presented as follows.

Training and Training Fees

The training on demand using the relationship
between the school and the teacher training insti-
tutions must mainly be based on the supply-de-
mand relationship. This relationship must be es-
tablished to ensure objectivity and fairness. One
of the objectives of Decree 116 is to ensure that
the beneficiaries of the investment must be in the
correct constituent to bear responsibility after train-
ing and reduce the redundancy of local teachers.
As a result, it is necessary to ensure the input, that
is, the training needs, and the output from peda-
gogical schools, that is, the qualified teachers, be-
cause this is an essential basis to maximise the
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efficiency of orders and meet the needs of this
labour market.

The interview results of local training institu-
tions show that the most challenging part was to
forecast training needs, hence the difficulty in guar-
anteeing accurate training orders to meet the needs
of teachers deploying the 2018 program, with the
affirmation of eighty-seven percent of lecturers and
teachers. Some specific comments are as follows.

K001 said, “It is quite difficult to have accurate
teacher data because not all schools can provide
thorough and up-to-date information, especially
when the education industry in recent years has
undergone significant changes. The varying num-
ber of contract lecturers, visiting lecturers, and lec-
turers contracting at many institutions makes it dif-
ficult to ensure consistency in data. If this still ex-
ists, it will be impossible to plan or forecast the needed
number to decide on investment and financing.”

K002 reported, “I am very interested in wheth-
er the number of graduates can suffice the number
ordered. Is it possible for pedagogical students to
graduate on time as required? Furthermore, is the
allocation of training costs satisfactory if students
study in big cities? Will the post-training teachers
meet the local needs, especially local education?”

Some local areas were still not clear about De-
cree 116, so the assurance of satisfying the de-
mands on teachers implementing the 2018 program,
especially the provision of training fees, was as-
serted by seventy-five percent of respondents.
Indeed, it is challenging to adopt a decree or doc-
uments objectively and effectively without under-
standing or mastering relevant information. Some
possible risks when not fully understanding De-
cree 116 in the context of implementing the GEC
include not boldly advising on ordering, leading
to local oversupply, creating a continuous and
successive shortage, and lack of teachers to meet
the implementation of the GEC, especially for new
subjects such as Music and Arts at high school
level, Informatics Technology in primary and sec-
ondary schools, History, Geography and Natural
Science in secondary schools, and legal and eco-
nomic education in high schools. The data man-
agement overlaps 4 to 8 years for a cycle of teacher
training (as prescribed) within the term range, and
the issues of the local system management make it
difficult to meet the needs of teachers implement-
ing the 2018 curriculum is complex, with over ninety
percent of respondents agreeing.

K 003 shared, “If according to the training
regulations, learners can study for up to 8 years,
what will happen if the order is placed and the learn-
ers do not graduate on time? Even if learners pay for
their study after four years of receiving the subsidy,
the local data system will have to be closely moni-
tored, and if so, after four years, do they have to
manage the data for eight years? Meanwhile, the
profiteering in a term can cause pressure and stress
because there may be certain changes in each term.”

Thus, it is clear that one must examine the Decree
and implement it, but the relevant requirements on data
management and data forecasting in a procedure
are essential.

Review, Calculation and Identification of Teacher
Recruitment and Training Needs

Forecasting teacher training needs was critical
yet a significant challenge. Regarding the progress,
there was a series of problems. Currently, the upgra-
dation of teachers qualified to teach primary
schools was still in the process of implementation
(the national figure is between 80% and 90 % in
different provinces), and teachers teaching at
schools offering both secondary school and high
school levels have to comply with the requirements
for both levels. However, the subjects are differ-
ent, forcing teachers to complete different certifi-
cates. For example, Natural Sciences in secondary
schools are considered to include Physics, Chem-
istry and Biology, while Natural Sciences teachers
in high schools must have a bachelor’s degree in
pedagogy in each discipline, or teachers of Civic
Education in secondary schools may find it ex-
tremely challenging to teach the subject of Eco-
nomic and Legal Education in high schools. In
addition, job change, free migration and profes-
sion leaving are all heavily influenced by the so-
cial context without the consideration of associat-
ed issues. In addition, the need for teacher training
also needs to take into account the number of chil-
dren going to school and the number of school
students, as there may be fluctuations in the birth
rate due to the belief of Eastern culture in the orien-
tal zodiac, the number of overseas students, etc. If
the problem of the relationship between the num-
ber of children and students attending school and
the number of teachers has not been thoroughly
considered, it will be difficult for the order number
to meet the evolving needs realistically.
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The fact that the allocation of the implementa-
tion of teacher training according to Decree 116 in
the locality to meet the needs of teachers imple-
menting the 2018 curriculum cannot be guaran-
teed was declared by eighty-one percent of the
lecturers and ninety percent of the managers. This
issue is a rather big concern, illustrated by such
cases as the number of redundant contract teach-
ers in one district of Dak Lak province being up to
500, young teachers not recruited to continue vis-
iting contracts, young teachers not coming to work
in some localities without transparent mechanism
and regimes after a period of working.

K005 reported, “The allocation of tasks in the
locality is not easy because it is decided by the
Department of Home Affairs at the province level
or district level, mainly through recruitment and
allocation according to the system. If pedagogical
students graduating from the adoption of Decree
116 are to be assigned tasks objectively and fairly,
it will reassure students are studying and graduat-
ing. Moreover, there should be a commitment from
the beginning or consistent written instructions from
the provinces and cities to create a high consensus
so as to produce the expected effect.”

More than seventy percent of the managers
and eighty-five percent of the pedagogical lectur-
ers said that there still exists a focus on a few com-
mon training institutions, especially local training
institutions, so ensuring the sufficiency of teach-
ers implementing the GEC is a highly complex prob-
lem. The reality shows that there is a clear contra-
diction in thinking, between the desire to improve
the quality of the teaching staff and the wish to
maintain relationships with familiar universities,
especially local training institutions. Moreover, if
the case is that this constitutes the province’s bud-
get, it is understandable that the local institutions
under the province’s management are prioritised
with regard to training order. Alternatively, a ex-
cessively detailed calculation of quotas due to
budget-saving or clustering of sectors may quickly
lead to a shortage of local teachers due to the inabil-
ity to predict relevant variables in the implementation
of the GEC.

Significant changes in the team, especially re-
location to big cities, free migration, profession
leaving, job change, and early retirement, signifi-
cantly affect the sufficiency of teachers implement-
ing the GEC, proclaimed by approximately seventy
percent of the pedagogical lecturers and sixty per-

cent of the managers. The economic situation in
Vietnam is currently undergoing specific changes,
and so is education. In big cities, non-public edu-
cation is developing quite strongly, so the attrac-
tion of talents or highly qualified and honourable
teachers is likely to bring about unforeseen chang-
es. On top of that, the relevant regulations on pro-
longing the working age may lead to early retire-
ment, job change, etc., creating difficulties for ordering
training to meet GEC needs.

K006 presented, “It is not easy to convince PE
teachers who teach grade 1 students to extend
their working at the age of 57 for females and 62 for
males, especially since this industry has specific
requirements on physical fitness levels as well as
image. If I switch to a librarian, working in an office
for the last five years of the working age is also not
comfortable, so some of my colleagues have
planned to change jobs in the last 5-10 years or
apply for early retirement to enjoy the one-time
benefit.”

Contract Signing, Reporting, Updating and
Adjusting Continuously Every Year

Findings on contract signing, reporting, and
updating and adjusting data continuously every
year reveal the emergence of many problems. From
the perspective of the participants at the teacher
training institution, relevant opinions include the
implementation method or coordination model
when implementing the Decree, training organisa-
tions, and specific instructions to implement the
training order contract. This shows that the imple-
mentation of Decree 116 to meet the requirements
of the GEC requires an intense involvement of rel-
evant parties. Pedagogical universities need to take
on this responsibility to ensure the effectiveness
of the implementation of the Decree from the be-
ginning to the end, which is the delivery of prod-
ucts, that is, the teacher. Some data and evidence
for this can be specified as follows.

First, the identification of a coordination mod-
el or the specification of the internal coordination
between functional departments of the university
related to the current teacher training policy has
not created favourable conditions for the suffi-
ciency of teachers implementing the 2018 program,
with eighty percent of the administrators agreeing.
K007 said, “To operate Decree 116, it is necessary
to have a systematic view, from enrolment public-
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ity activities to enrolment, signing training con-
tracts, monitoring, and reporting results regularly
and continuously.”

Second, the attentiveness and implementation
of teacher training in accordance with the teacher
training policy have not contributed to of the ade-
quacy of teachers implementing GEC, in such ac-
tivities as academic counselling for students, aca-
demic warning, implementation of measures to en-
courage students to self-study and self-practice,
etc., with nearly eighty percent of the participants
who are managers agree.

K008 reported, “I am worried that departments
have to understand the training process and aris-
ing problems to ensure the effectiveness of this
training cooperation.” Meanwhile, K009 described,
“The situation and experience of recruitment train-
ing needs to be taken into account. If we do not
take measures to encourage students to self-study,
self-practice actively, and not assess or supervise
them, this will still not be possible because some
pedagogical students are not truly committed to
this profession.”

Third, seventy percent of the participants who
are pedagogical lecturers believe that management,
specifically the instructions on the implementa-
tion of teacher training policies at the university of
pedagogy, are inefficient, and hence the inadequa-
cy of teachers implementing GEC. This data is crit-
ical, for without a clear understanding of the De-
cree and the training requirements under Decree
116 there will be a lack of systematic and compre-
hensive guidelines, giving rise to difficulties in the
implementation of training to meet the needs of
learners and the needs of the locality.

Support System for Pedagogical Students
Choosing to Follow the Subsidy Scheme

The support system for pedagogical students
in particular and the support system for students
in the progress of studying are issues that many
countries are interested in, as the investment in
human resources in this educated class will be like-
ly to yield good results. However, some students
are still not aware of or interested in the policies
beneficial to themselves. The interview results
show significant problems leading to the insuffi-
ciency of teachers implementing the 2018 curricu-
lum, reported by the participant groups, including
students not fully understand the policy on teach-

er training (argued by 72% of pedagogical lectur-
ers, 70% of high school administrative managers,
and 61.5% of students), students, in the process
of selecting and participating in teacher training
policies and schemes, fickle due to a variety of
influences (argued by 78% of pedagogical lectur-
ers, 60% of high school administrative managers,
and 60% of students), pedagogical students in the
training process receiving adequate subsidies, yet
neglecting their learning and vocational training
(argued by 80% of the pedagogical lecturers, 70%
of the high school teachers, and 60.8% of the stu-
dents), the number of students who study or grad-
uate behind schedule, switching to another field
despite being subject to financial compensation
(agreed by 75% of the pedagogical lecturers, 70%
of the high school teachers, and 68% of the stu-
dents), students wishing to study for a Master’s
degree immediately after a bachelor’s or following
the 4+2 model (agreed by 82% of the pedagogical
lecturers, 70% of the high school administrative
managers, and 61.5% of the students), and the in-
effectiveness of communication with interested
students about teacher training policy and refer-
ring to Decree 116 (agreed by 74% of the peda-
gogical lecturers, 70% of the high school administrative
managers, and 70% of the students).

Specifically, a first-year student, K010 shared,
“The issues stated in the Decree are rather compli-
cated, so even though I have been advised, I am
still worried. Maybe because our students’ way of
handling documents and information is not good,
we need a consultation manual or detailed instruc-
tion sheets to read and understand more deeply
and faster.”

Employment and Policy Compliance Requirements

Regarding the implementation of the Decree in
to meet the GEC, it can be seen that the issue of
employment and the requirements to comply with
the policy as a legal requirement needs serious
consideration.

The resolution of the teacher training policy of
the University and related parties has not been
able to produce the expected results that meet the
needs of teachers implementing the GEC, with the
assertion of over seventy percent of the university
lecturers.

Specifically, K011 said, “Some academic advi-
sors are still not familiar with this new Decree, hence
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unnecessary conflicting information. For example,
by December 2021, it is still impossible to sign con-
tracts with the ordering provinces, or students have
not been granted the announced subsidies. All of
this shows that the University and the related parties
have failed to produce the expected outcomes.”

There is still a lack of teachers qualified for
specialist subjects and new subjects, so it is chal-
lenging to ensure the sufficiency of teachers im-
plementing the GEC, with ninety percent of lectur-
ers and school administrators agreeing. In 2021,
GEC has been deployed, but the teachers of Citi-
zenship Education, History, Geography, Natural
Science, etc. with formal training have not yet met
the requirements of this new program. Meanwhile,
the number of trained teachers of some foreign
languages that are new to the program, such as
Japanese and Korean, is rather limited. This proves
the lateness in the implementation roadmap of this
Decree.

The rotation and handover of education man-
agers and the issues related to human resource
management in the sector are still restricted from
the management perspective, hence the deficien-
cy in the implementation of training policies to en-
sure the sufficiency of teachers implementing the
2018 curriculum, agreed by eighty percent of the
participants who are school administrators and
pedagogical lecturers. This is one of the issues
related to system administration that needs seri-
ous consideration as well as constant improve-
ment to ensure the implementation process
achieves the expected results.

DISCUSSION

From the findings presented, the researchers
make the following discussions. Firstly, the review,
calculation and identification of teacher recruit-
ment and training needs have been carried out or
approved via signature by the Provincial People’s
Committee in recent years, but this needs to be
done scientifically and frequently. At the same time,
forecasting teacher needs for teacher training needs
is an essential requirement. Based on teacher needs
according to qualifications, local training industry,
social needs, quality assurance conditions, and
the training competence of teacher training insti-
tutions, the Ministry of Education and Training
identifies and notifies the enrolment quota for in-
stitutions. Therefore, this process needs to be high-

ly effective to meet the personnel needs of the
education and training industry, especially that of
the 2018 GEC and the requirements of a fundamen-
tal and comprehensive reform of Vietnamese edu-
cation with new subjects in the program including
Civic education, Natural Science, History, Geogra-
phy, Technology Informatics, and Music, Arts and
English and new foreign languages at primary
school level. It is advisable to consider the mecha-
nism of opening majors, enrolment, and quotas for
these industries in accordance with the future di-
rection and practice. This finding is similar to the
perspective that support the strengthening and
improvement of local recruitment policies and train-
ing human resources to meet these policies of re-
gional universities and colleges in Thackwray’s
study (Thackwray 2014).

Secondly, to ensure the practical application
of Decree 116, it is necessary to pay attention to
the implementation process, especially the rela-
tionship between learners and training institutions
and ordering establishments. In this study, the
researchers propose the following 6-step model,
which can be considered as a basis for implement-
ing this Decree from the perspective of pedagogi-
cal student training (Fig.1, Deployment model ac-
cording to internals tasks). This locally-ordered,
on-demand teacher training model ensures the in-
heritance of the international teacher training pro-
cess of Kildan et al. (2013) and meets the interna-
tional teacher practice standards of Wyatt-Smith
et al. (2021). In addition, the model contributes to
promoting the university’s training process to meet
the standards of pedagogical universities in other
developed countries (Smirnova et al. 2020; Wyatt-Smith
et al. 2021).

Thirdly, it is necessary to continue communi-
cating to learners Decree 116 and other relevant
policies as well as the core issues, especially the
procedural and legal requirements, through detailed
and learner-oriented guidance to properly advise
them on their future journey. Decree 116 needs to
be communicated internally, and it is necessary to
allocate the implementation to specialised parties
using plans, data systems, and long-term connec-
tions with localities because of the profound im-
pact of the Decree on the university’s governance
model. This finding contributes to higher educa-
tion management in developing countries and high-
er education reform in Southeast Asia by promot-
ing linkages between higher education institutions



ASSESSMENT OF VIETNAMESE POLICY ON TEACHER EDUCATION IN 2018 127

Int J Edu Sci, 38(1-3): 119-128 (2022)

and recruitment agencies which has been recog-
nized as important for universities in developing coun-
tries (Chaudhuri et al. 2019; Levy 2018; McCowan
2019).

CONCLUSION

This paper presents an assessment of the pol-
icy on training secondary school and high school
teachers in the new context to determine the prac-
tical response of the basic requirements of the GEC,
specifically Decree 116 issued by the Government
to develop education and training policies for Viet-
namese teachers. The successful implementation
of the 2018-GEC in Vietnam is based on this teach-
er training policy (the Decree 116), which prepares
for the teachers and pedagogical students not only
the knowledge and skills but also the guaranteed
professional development.

RECOMMENDATIONS

From the findings, the researchers offer firm
recommendations for countries in the Asian re-
gion as well as other developed countries to con-
sider in developing teacher professional training
policies. Firstly, educational policymakers need to
compare the current education policy and the na-
tional teacher training policy for pedagogical stu-
dents and continue to ensure learners’ rights fol-

lowing the humane goals and effectiveness of the
national teacher training policy and other valid
documents. Secondly, pedagogical universities
need to pay attention to the problems arising in
the organisation of training to ensure the progress
of the training program and set a clear deadline for
the support of the national teacher training policy.
Thirdly, localities in need of teachers need to set
local expectations, especially orientations for each
province’s economic, social and educational de-
velopment, so that pedagogical schools can train
and provide qualified teachers. Fourthly, it is nec-
essary to coordinate with localities in training or-
ganisations, primarily pedagogical practice with a
specific administration model. Fifthly, pedagogi-
cal students need to make successful effort to
graduate on time in accordance with the universi-
ty’s training program, especially in the context of
unfavourable conditions such as the COVID-19
pandemic. Finally, educational managers and ad-
ministrators of pedagogical universities need to
pay attention to the work of career counselling
and post-graduation start-up counselling for ped-
agogical students to offer adequate support on
their careers.
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Fig. 1. Deployment model according to internal tasks
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